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Abstract 
This study aims to find out the attitudes of EPS full-time instructors at Eastern Mediterranean University (EMU), Famagusta, 
North Cyprus, towards the use of instructional technology – such as computers, Over Head Projectors (OHP), data projector, CD 
player, video, etc. – in their classes during the 2009-2010 Academic Year Fall Semester. For this reason, a questionnaire which
identifies teachers’ attitudes towards instructional technology with Likert Scale was prepared. The data was analyzed using SPSS
Statistical Program. Although, instructors have positive attitudes towards the use of instructional technology in their classes, they 
need more information about the use of it. 
Keywords: Instructional technologies; attitude; preparatory school instructors; attitude scale. 
1. Introduction  
Eastern Mediterranean University (EMU) is the biggest and oldest university in the Famagusta District in 
Northern Cyprus. EMU is an English-medium university and at the English Preparatory School (EPS) of EMU 
students with a low level of English spend at least a semester in order to improve their English. As the school is 
located in a place where English is not the native language, the school is the only place for students to practice the 
language that they are learning.  
The effective use of instructional technology in class not only helps students learn, understand and increase their 
success the lesson, but also offers highly motivated and cooperative students as well as improves the problem 
solving skills and creativity of students. As Grabe and Grabe (2007) stated the technology-facilitated classroom 
activities provide students a learning environment that engages the thinking, decision-making, problem-solving, and 
reasoning behaviors of students.
The use of instructional technology enhances meaningful learning that is not very possible with the traditional 
educational tools. The instructional technology provides different means of instruction, engages a wider range of 
intelligences, connects school life with the real world, and supports collaborative learning (Ashburn and Floden, 
2006). In other words, educational technology helps teacher create a collaborative learning environment that was not 
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possible in the past. As a result, Wiske, Franz, and Breit (2005) suggests that the effective integration of 
instructional technology into the curriculum becomes related to both the learning process and how to use it as only 
the use of instructional technology does not solve the problems in education. The researches, however, have 
revealed that the use of instructional technology helps to improve restructuring the classrooms with activities that 
enhance collaboration and provides the perfect place for student motivation, exploration, and instruction in a more 
successful way (Barron, et al., 2006). Russel and Sorge (1999) also focuses on the fact that the use of instructional 
technology enables students to have more control on their learning and makes gaining the analytical and critical 
thinking skills easier. In other words, the use of instructional technology in class supports student-centred instruction 
instead of teacher-centered instruction (Pitler et al., 2007). 
Although research continues to reveal the positive impact of instructional technology on learning and success, at 
present only limited research that shows a correlation between the increase in student achievement and the use of 
instructional technology at schools is available. Research indicates that the use of instructional technology in class 
can have an additional positive influence on student learning when the learning goals are clearly mentioned before 
the use of instructional technology (Ringstaff & Kelley, 2002, Schacter, 1999). It is important to integrate 
instructional technology in the curriculum of lifelong learning and not simply use it to impart technology-related 
knowledge and skills (Whitehead, Jensen, and Boschee, 2003).  
Recently a research has been conducted with the students at EMUEPS to find out the students’ attitudes towards 
the use of instructional technology in class and this research revealed that students at the preparatory school have 
positive attitudes towards the use of instructional technology in class and they learnt better when this technology 
was used in class. Therefore, in this study it was aimed to find out the attitudes of EPS instructors towards the use of 
instructional technology – such as computers, Over Head Projectors (OHP), data projector, CD player, video, etc. – 
in their classes as the roles of students and teachers have been changing lately and one of the most important reasons 
for this change is the use of instructional technology in class. 
1.1 Aim of the research 
This study aimed to find out the attitudes of EPS instructors towards using instructional technology in their 
classes.
2. Method 
2.1. Design of the research 
This study adopted a quantitative research method. In this study the full-time instructors at EMUEPS in the Fall 
Semester of the Academic Year 2009-2010 were asked to participate since the real users of instructional technology 
are the teachers themselves and they are likely to have not only positive but also negative attitudes towards the use 
of instructional technology in class.  
2.1.1. Sampling 
The data was collected from instructors of English Preparatory School at Eastern Mediterranean University. Out 
of 147 full-time instructors, 100 of them participated in the study. Seventy-six of them were female and 24 of them 
were male. Out of 100 instructors 78 of them are non-native speakers and 22 of them are native speakers. The 
experiences of the instructors varied from 1-5 years to more than 21.  
2.1.2. Data Collection Instrument 
The items in the questionnaire were prepared by the researchers. While preparing the questionnaire the 
researchers tried to categorize the questions considering the areas which can be considered as areas related with the 
use of technology in the class. As a result, the factors were; the effects of technology on success, learning, subject 
presentation, teachers and how it is used in the class.
The questionnaire consists of 2 sections. In the first section the participants were asked to answer the items about 
their years of experience, gender and whether they are native or non-native speakers. In the second section there are 
48 statements and the participants were asked to respond to the statements as a) strongly disagree, b) disagree c) 
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neutral d) agree and e) strongly agree and coded their answers onto the optic answer sheet form. Out of 48, there are 
8 statements for each topic. The statements were a mutual decision by the researchers. 
2.1.3. Data Analysis 
After the statements had been produced by the researchers, they were proof read by a native-speaker of English 
as the researchers are non-native speakers. Each participant was approached personally and the aim of the study was 
explained to them clearly and they were asked to blacken the most suitable choices onto to the optic answer sheet 
provided by the researchers. The researchers aimed to reach at least 100 instructors. Therefore, at the end of a two-
day period, they managed to reach all of the school population.  One hundred of them responded to the questionnaire 
and 68% of the school population was reached. After the data was collected, the optic sheets were processed by the 
computer operator of the school and then the results were analyzed by SPSS 16. 
3. Results 
The results were evaluated according to the topics that the items were categorized in. These are; effects on 
success, effects on learning, effects on students’ attention and technology, effects on lessons, the use of technology 
and effects on teachers. 
3.1.1. Effects on Success 
The items that belong to this section aimed at finding out how instructors perceive the effects of instructional 
technology on the success of students. 
Nearly half of the instructors (46) were neutral about the statement using more instructional technology in the 
class makes the student more successful. On the other hand, most of the instructors (78) did not agree that students 
can learn well when instructional technology is not used. There was no consensus that students with high motivation 
do not need the use of technology in order to be successful. On the other hand, more than half of the instructors (69) 
did not accept that the success of the students is highly dependent on the amount of instructional technology used in 
the class. However, they (74) agreed that there is a positive effect of the use of technology on the students’ success. 
Also 65 of them stated that the use of technology helps students improve autonomy. The response of the instructors 
varied for the item about the relationship between the use of instructional technology and the success of students. 
3.1.2. Effects on Learning 
Items in this part aimed to find out instructors perceptions about how the use of technology affects the learning 
environment.  
First of all, when audio-visual materials are concerned most of the instructors (91) reported that they increase 
permanence in learning. Moreover, 70 of them stated that the use of instructional technology makes learning easier. 
For the item on learning fruitfully, the number of instructors who were positive increased to 81. Furthermore, 80 of 
instructors did not agree to the statement that students can learn without use of technology. Same amount of teachers 
reported that the use of technology provides help for students to learn better. On the other hand, there was a 
considerable amount of teachers (33) who were not sure whether the use of technology increases the amount of 
learning in the class, and only 55 of them reported that it increases the amount of learning. Although 48 of them 
agreed that the use of technology helps students understand difficult subjects better, there were 43 instructors who 
preferred to be neutral on this topic. Lastly, more than half of the instructors (63) did not agree that learning 
environment would be better without instructional technology.  
3.1.3. Students’ Attention and Motivation 
In this section the aim was to find out teachers’ opinions about the relationship between students’ motivation and 
use of technology. 
Most of the instructors (86) did not agree with the idea that the use of instructional technology does not increase 
students’ interest towards the lessons, and also 73 of them did not accept the idea that in a technology used class 
students are passive. On the other hand, 77 of them declared that students participate in a lesson where technology is 
used.  However, when active involvement of students was questioned 37 of them preferred to be neutral, and half of 
them agreed. They didn’t believe that students would concentrate on technological devices and 62 of them disagreed 
on this issue as 63 of them reported that students become more interested in a lesson where technology is used. 
Moreover, 76 of them agreed that students become more motivated when instructional technology is used. 
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3.1.4. Effects on Lessons 
In this section, the aim was to find out teachers’ perceptions about the effects of the use of technology on the 
flow of the lessons.  
First of all, 71 of the instructors declared that lessons with technology are more fun. Moreover 74 of them did not 
agree that the use of technology makes the lesson more complicated and also 85 of them did not find the lessons 
mechanical. Moreover, 87 of the instructors reported that the use of technology did not make the lessons difficult to 
understand. In contrast, 56 of them agreed that the use of technology in class makes the lesson easy to understand. 
However, 39 instructors preferred to stay neutral on this issue. More than half of the instructors didn’t agree that 
students learn better when the blackboard is used. Although 44 of them stated that students become more productive 
in a lesson when technology is used, 47 of the instructors were neutral on this issue. When the issue of the exposure 
of target language was questioned, 47 instructors agreed that the use of technology increase it whereas, 43 of them 
stood neutral. 
3.1.5. Use of technology 
In this section, the aim was to find out how teachers perceive the use of technology in the classroom. 
Almost all of the instructors (93) claimed that they would like to use audio-visual materials in their lessons. Also 
82 of them believed using CD players and also OHPs is an effective way of teaching, whereas when the use of 
videos is questioned the number dropped to 77, and when data projectors and computers were asked the numbers 
dropped to 68 and 63 respectively. More than half of the teachers were not sure whether their lessons would be more 
organized or not when technology is used. Moreover, a considerable number of instructors (83) believe that using 
technological tools requires necessary knowledge and ability. 
3.1.6. Teachers  
This section aimed to find out teachers’ feelings on the use of technology. 
Seventy-two of the instructors did not agree that when technology is not used the teacher is more relaxed. 
Moreover, 88 of them reported that teachers are needed to be informed about the use of instructional technology. 
Also, almost all of the instructors declared that they would benefit from using instructional technology while 
presenting a new topic. There was no consensus as to whether using instructional technology increases the load of 
the teacher, as 37 of them disagreed, 26 of them were neutral and 21 of them agreed. Although 54 of them agreed 
using instruction technology prevents negative effects of unclear/irregular handwriting, there are 38 instructors who 
were neutral on this issue. When the issue of teachers staying in the background was investigated, despite the fact 
that 32 instructors disagreed on it, there were considerable amount of teachers who stayed neutral or agreed (28, and 
22 respectively). More than half of the teachers agreed that the use of instructional technology help them to use class 
time more effectively. Ninety of the teachers did not agree that the use of instructional technology affects the 
communication of the teacher with his/her students negatively. 
4. Discussion 
In this part, the results gathered from the study will be evaluated according to the topics that the items were 
categorized in. 
4.1.1. Effects on Success 
The items that belong to this section aimed at finding out how instructors perceive the effects of instructional 
technology on the success of students. 
4.1.2. Effects on Learning 
The results show that most of the instructors prefer to benefit from instructional technology because they believe 
that using technology makes the lessons more fruitful and easier and they do not believe that lessons can be done 
without using instructional technology. They are not sure whether the use of technology increases the amount of 
learning in the classroom and also there is uncertainty that technology helps students understand difficult subjects 
more easily. These results show us that there is a need of evidence for teachers to see how useful instructional 
technology can be. If their positive perceptions and beliefs are supported with evidence, it is clear that they will be 
more eager to use it in the classroom.
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4.1.3. Effects on Students’ Attention and Motivation 
Although, the response of the instructors to the items related to the effects of instructional technology on 
students’ attention and motivation, were positive, they are not sure if the active involvement of students can be 
ensured with the use of technology. This can be because they do not have enough experience to see this effect in 
their own classes. 
4.1.4. Effects on Lessons 
The results show us that most of the instructors believe in positive effects of the use of instructional technology in 
the classroom because they believe that students have more fun with it, and the lessons are not complicated and 
mechanical. On the other hand, instructors are uncertain with the issues that using technology makes lesson easier to 
understand, students have more exposure to the target language and students are more productive when instructional 
technology is used.  
4.1.5. Use of technology 
When instructors’ use of technology is questioned, we can say that they have some doubts in integrating them 
into their lessons. As they believe using technology requires necessary knowledge and ability, they are not sure 
whether they have organized lessons.  
4.1.6. Teachers  
Although, teachers agree that the use of instructional technology has positive effects on their teaching 
experiences, they have some doubts about the load it requires and the necessary information they need to have. 
5. Implications 
The results show us that instructors need more information about the use of technology in class. Therefore, a kind 
of in-service training which focuses on the areas that instructors need can be organized and after they complete this 
training their opinions can be asked again. Eventually, instructors can be asked to try lessons with instructional 
technology in order to experience the differences themselves. After they have enough experience, another research 
can be conducted to find out if their beliefs and perceptions will change.
The results of instructors can be correlated with the results of students in order to see the overlapping areas to be 
considered for further studies. After the problematic areas are identified, an experimental research can be done to 
find out necessary changes in the program. 
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